e Ct a Early Childhood
Technical Assistance Center

Applying Assessment
Principles to
Determining Eligibility
Remotely

Kathy Hebbeler, SRI International
619 Coordinators Call

April 22, 2020



Ex cathedra







AGoal is to continue to
meet the needs of
children with delays and
disabilities who need
special education

AANd that includes taking
children Iinto services who
have not received them

before.







A gquestion to think about

Do you want to
rebuild to what
you had?

OR

Do you rebuild to
what you want?



Purposes of
Assessment

Screening

(is there a need to
do more
assessment?)

Program
planning/progress
monitoring

Diagnosis
(Determination of
eligibility)

Accountability
(AKA child
outcomes)
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AFor children coming from Part
C, are there evaluations that

Can you reduce the a0 [ Vel

need for
evaluations? AAre programs able to use data
from community screenings or
Choices and conduct screenings remotely
Options to identify children who might

not need a full evaluation?
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Assessment

AG6. Practitioners use\ariety of methods
Including observation and interviews, to
gather assessment information from
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YR 20KSNJ AaA3IYyATFAOIl
life.
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A7. Practitioners obtain information about

0 KS OKRA tdRIQactividies, xouthes, Ay
and environmentsuch as home, center, and
community.

A8. Practitioners uselinical reasoninm

addition to assessment results to identify the
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Instruction.



A Use a variety of assessment tools and strategies
A Not use a single measure as sole criterion
A Use technically sound instruments
Regu lations | ANot discriminatory on racial or cultural basis
A Administered in native language
Key PO INts A Use for the purposes for which they were validated
A Administered by trained personnel

AAdmi ni stered according to tt
Instructions

A Assessed in all areas of suspected disability
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General Resources on Assessment

A DEC Recommended Practices -

A Assessment Practice Guides -
A Engaging in Informed Clinical Reasoning
A Engaging Families as Assessment Partners
A Authentic Child Assessment
ABuilding on Childés Strengths
Aldentifying Childés Strengths

A Assessment Checklists-
AEngaging Families as Partners in Their Childods As
A Authentic Child Assessment
ABuilding on Childdéds Strengths
A Informed Clinical Reasoning

A Assessment Module -



https://ectacenter.org/decrp/decrp.asp
https://ectacenter.org/decrp/type-pgpractitioner.asp
https://ectacenter.org/decrp/type-pgpractitioner.asp
https://ectacenter.org/decrp/type-pgpractitioner.asp
https://ectacenter.org/decrp/type-checklists.asp
https://ectacenter.org/decrp/type-checklists.asp
https://ectacenter.org/decrp/type-checklists.asp
https://rpm.fpg.unc.edu/modules-list
https://rpm.fpg.unc.edu/modules-list
https://rpm.fpg.unc.edu/modules-list

Using Assessment for Eligibility and Educational

Planning

Engage the team in summarizing and describing information.

e What does this information tell us about the child’s strengths and abilities?

e What does the information tell us about the child’s needs?

e Do we have the information we need to determine the child’s eligibility for
services?

If it is determined that the child is eligible for services, then:
¢ Do we have the information we need to begin educational planning?

i

Using Assessment for Eligibility and Educational

Planning

When practitioners determine eligibility of services they use:
e a variety of methods, including observation and interviews;

. multp:le sources, including the child’s famig, teachers, and other
significant individuals in the child’s life; an

o formal assessment instruments that are valid and reliable, or in other
words instruments that measure what they are intended to measure
regardless of the individual child that is being assessed.
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Mul ti ple ways of | earning at
behaviors

Formal assessment tools

A Direct assessment
AAssessment that is completed based on parent/ caregi v

A Observation-based assessment (Teaching Strategies Gold)

A Some combination of the above

Informal assessment processes

A Information solicited from knowledgeable adults (tell me about how your child lets you know she wants
something?)

A Observation (real time, video)
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ARelies heavily on a one standardized direct
assessment (even if there are different ones used
across the state) for determining eligibilgy

Athe pivot to teleassessment will be more
difficult.

AWhy? Programs have one tool in their tool
box and that tool requires standardized
administration and the norms are based on a
trained evaluator administering the items.

Alncludes direct assessment as one of its methods,
UKSY e2dz aR2gy 2y Se 0dz
on.




Validity and

Norms

= \What is validity?

wValidity refers to the degree to which
evidence supports the interpretation of

Fy aasaaysSyiaQa ao
use.

wValidity of a standardized assessment
requires strict adherence to

administration procedures.
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Validity and

Norms

m \Vhat is validity?

wAnswer: When there issignificant

difference between this administration and

the norming population or conditions.
wWhat is significant?
wCultural differences

wlLanguage issues (items translated on the

fly)
wAdministration issues

w aaSaaz2N R2SayQi
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THE MILLION DOLLAR QUESTION I5:

Can direct
assessments
produce valid
scores and
Inferences when
the assessor IS
not face to face
with the child?




Considerations

A Formal assessments have rules, especially if they generate a score that compares to a norm.

A Rules apply to how the tool was normed

A If those rules are violated, the norm data does not apply (potential validity problems)
A How serious is the difference?

Al's it reasonable to expect the difference woul d
A Both formal and informal assessments can provide valuable information

A All formal assessments are constrained because they are limited to the content of the
assessment tool. Possible issues that can be missed:

A Atypical behaviors

A Parental concerns

ecta



Vested interest
In having
programs
continue to use
their tools
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https://padlet.com/eita/statments

Which Is why good
assessment requires
multiple sources of
Information



Direct assessment via Tele-assessment: Some options

But are they
good
options?

AParent is asked to administer the items
ADoes the assessment have its own test materials (e.g.,

blocks, pictures)? .
A Professional directs the parent in how to administer the es
items while watching

AParent is asked whether the child can do the items

CRITICAL QUESTION: How different is this administration from the
conditions under which the norm data for the assessment were collected?

ecta



Other methods i Formal assessments that make use of
parent information

Tools that use
parent interview
or parent report
and provide
standard scores

Examples

(THESE ARE NOT ENDORSEMENTS)

o  PoTo  To I

Vineland Adaptive Behavior Scales
Developmental Assessment of Young Children
(DAYC)

Adaptive Behavior Assessment System (ABAS)
Devereux Early Childhood Assessment (DECA'i
Social Emotional)

MacArthur-Bates Communicative Development
Inventories (CDI) (8 to 37 months but can be used
with older children with delays)

ecta



Informal Assessments
(Developed by the assessor, the program, etc.)

A Developmental history
A Parent Interview/Report
A Real time video conference observation of the child

A Videos made by the parents (can request parent capture specific activities such a book-
reading, playing with toys, interacting with an adult.
AMany video |ibraries of children6és behavior on

A
A

ecta


https://www.desiredresults.us/practice-videos
https://www.desiredresults.us/practice-videos
https://www.desiredresults.us/practice-videos
https://www.cde.state.co.us/resultsmatter/rmvideoseries

A Is a process team members use to gather

Putting It altogether: i nformation about a childés d
Informed clinical functioning in order to make a decision about the
reasoning childdéds eligibility for ser vi

A Team uses all of the information to portray an
accurate picture of the chil d
status and determine the chil

A Think about: If policy will allow it and the
assessment information is ambiguous, err on the
side of finding the child eligible

A Can re-assess child later

Resources on Informed Clinical Reasoning

ecta


https://ectacenter.org/decrp/type-pgpractitioner.asp
https://ectacenter.org/decrp/type-pgpractitioner.asp
https://ectacenter.org/decrp/type-pgpractitioner.asp
https://ectacenter.org/decrp/type-checklists.asp
https://ectacenter.org/decrp/type-checklists.asp
https://ectacenter.org/decrp/type-checklists.asp

Helping families now -- and later

A If the family is not interested in
pursuing an eligibility evaluations now

A Consider asking if they would be
willing to have a follow up contact later

ATrack those who say fdyes.
back to them later.




New Resources for COS Process

A About COS but has lots of good
information and resources about how to
hold team meetings and work with
families remotely
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https://ectacenter.org/eco/pages/cos-distance.asp
https://ectacenter.org/eco/pages/cos-distance.asp
https://ectacenter.org/eco/pages/cos-distance.asp




Find out more at ectacenter.org

A The ECTA Center is a program of the FPG Child Development Institute of the University of North Carolina at Chapel
Hill, funded through cooperative agreement number H326P170001 from the Office of Special Education Programs,

U.S. Department of Education. Opinions expressed herein do not necessarily represent the Department of
Education's position or policy.




