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Ex cathedra 



Ex cathedra 



ÅGoal is to continue to 
meet the needs of 
children with delays and 
disabilities who need 
special education 

ÅAnd that includes taking 
children into services who 
have not received them 
before. 



We will co-create 
possible approaches 



A question to think about 

Do you want to 
rebuild to what 

you had? 

 

OR 

 

Do you rebuild to 
what you want? 



Purposes of 
Assessment 

Screening  

(is there a need to 
do more 

assessment?) 

Diagnosis 
(Determination of 

eligibility) 

Program 
planning/progress 

monitoring 

Accountability 
(AKA child 
outcomes) 
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Can you reduce the 
need for 

evaluations? 
   

Choices and 
Options 

 

ÅFor children coming from Part 

C, are there evaluations that 

can be used? 

ÅAre programs able to use data 

from community screenings or 

conduct screenings remotely 

to identify children who might 

not need a full evaluation? 

 



A6.  Practitioners use a variety of methods, 
including observation and interviews, to 
gather assessment information from 
ƳǳƭǘƛǇƭŜ ǎƻǳǊŎŜǎ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ŎƘƛƭŘΩǎ ŦŀƳƛƭȅ 
ŀƴŘ ƻǘƘŜǊ ǎƛƎƴƛŦƛŎŀƴǘ ƛƴŘƛǾƛŘǳŀƭǎ ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ 
life. 

A7.  Practitioners obtain information about 
ǘƘŜ ŎƘƛƭŘΩǎ ǎƪƛƭƭǎ ƛƴ daily activities, routines, 
and environments such as home, center, and 
community. 

A8. Practitioners use clinical reasoning in 
addition to assessment results to identify the 
ŎƘƛƭŘΩǎ ŎǳǊǊŜƴǘ ƭŜǾŜƭǎ ƻŦ ŦǳƴŎǘƛƻƴƛƴƎ ŀƴŘ ǘƻ 
ŘŜǘŜǊƳƛƴŜ ǘƘŜ ŎƘƛƭŘΩǎ ŜƭƛƎƛōƛƭƛǘȅ ŀƴŘ Ǉƭŀƴ ŦƻǊ 
instruction. 

Assessment  



Regulations ï  
 

Key points 

ÅUse a variety of assessment tools and strategies 

ÅNot use a single measure as sole criterion 

ÅUse technically sound instruments 

ÅNot discriminatory on racial or cultural basis 

ÅAdministered in native language 

ÅUse for the purposes for which they were validated 

ÅAdministered by trained personnel 

ÅAdministered according to the assessmentôs 

instructions 

ÅAssessed in all areas of suspected disability 

 



General Resources on Assessment 

ÅDEC Recommended Practices - https://ectacenter.org/decrp/decrp.asp 

ÅAssessment Practice Guides - https://ectacenter.org/decrp/type-pgpractitioner.asp 

ÅEngaging in Informed Clinical Reasoning 

ÅEngaging Families as Assessment Partners 

ÅAuthentic Child Assessment 

ÅBuilding on Childôs Strengths 

ÅIdentifying Childôs Strengths 

ÅAssessment Checklists- https://ectacenter.org/decrp/type-checklists.asp 

ÅEngaging Families as Partners in Their Childôs Assessment 

ÅAuthentic Child Assessment 

ÅBuilding on Childôs Strengths 

ÅInformed Clinical Reasoning  

ÅAssessment Module - https://rpm.fpg.unc.edu/modules-list 
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Multiple ways of learning about childrenôs skills and 
behaviors 

Formal assessment tools 

ÅDirect assessment 

ÅAssessment that is completed based on parent/caregiver or teacher report  (how frequently does the childé.?) 

ÅObservation-based assessment (Teaching Strategies Gold) 

ÅSome combination of the above 

Informal assessment processes 

ÅInformation solicited from knowledgeable adults (tell me about how your child lets you know she wants 

something?) 

ÅObservation (real time, video) 

 



LŦ ȅƻǳǊ ǎǘŀǘŜΧ 

ÅRelies heavily on a one standardized direct 
assessment (even if there are different ones used 
across the state) for determining eligibility ς  

Åthe pivot to tele-assessment will be more 
difficult. 

ÅWhy?  Programs have one tool in their tool 
box and that tool requires standardized 
administration and the norms are based on a 
trained evaluator administering the items. 

ÅIncludes direct assessment as one of its methods, 
ǘƘŜƴ ȅƻǳ άŘƻǿƴ ƻƴŜέ ōǳǘ ƘŀǾŜ ƻǘƘŜǊ ǘƻƻƭǎ ǘƻ ǊŜƭȅ 
on. 



Validity and 
Norms 

ωValidity refers to the degree to which 
evidence supports the interpretation of 
ŀƴ ŀǎǎŜǎǎƳŜƴǘΩǎ ǎŎƻǊŜǎ ŦƻǊ ŀ ǇǊƻǇƻǎŜŘ 
use. 

ωValidity of a standardized assessment 
requires strict adherence to 
administration procedures. 

What is validity? 

 

When do the norms not apply?  



Validity and 
Norms 

What is validity? 

ωAnswer:  When there is a significant 
difference between this administration and 
the norming population or conditions. 

ωWhat is significant? 

ωCultural differences 

ωLanguage issues (items translated on the 
fly) 

ωAdministration issues 

ω!ǎǎŜǎǎƻǊ ŘƻŜǎƴΩǘ Ŧƻƭƭƻǿ ǘƘŜ ŘƛǊŜŎǘƛƻƴǎ 

When do the norms not apply?  



Can direct 
assessments 
produce valid 
scores and 
inferences when 
the assessor is 
not face to face 
with the child? 

  



Considerations 

ÅFormal assessments have rules, especially if they generate a score that compares to a norm. 

ÅRules apply to how the tool was normed 

ÅIf those rules are violated, the norm data does not apply (potential validity problems) 

ÅHow serious is the difference? 

ÅIs it reasonable to expect the difference would impact the childôs behavior during the assessment? 

ÅBoth formal and informal assessments can provide valuable information  

ÅAll formal assessments are constrained because they are limited to the content of the 

assessment tool.  Possible issues that can be missed: 

ÅAtypical behaviors 

ÅParental concerns 



Publisher statements 

ÅVested interest 

in having 

programs 

continue to use 

their tools 

https://padlet.com/eita/statments 

Has links to many 

professional association 

web pages at end. 

https://padlet.com/eita/statments


Which is why good 
assessment requires 
multiple sources of 

information 



Direct assessment via Tele-assessment:  Some options 

ÅParent is asked to administer the items 

ÅDoes the assessment have its own test materials (e.g., 

blocks, pictures)? 

ÅProfessional directs the parent in how to administer the 

items while watching 

ÅParent is asked whether the child can do the items 

 

 CRITICAL QUESTION: How different is this administration from the 

conditions under which the norm data for the assessment were collected?   

But are they 

good 

options? 



Other methods ï Formal assessments that make use of 
parent information 

Tools that use 

parent interview 

or parent report 

and provide 

standard scores 
 

 

Examples  
(THESE ARE NOT ENDORSEMENTS) 

 

Å Vineland Adaptive Behavior Scales 

Å Developmental Assessment of Young Children 

(DAYC) 

Å Adaptive Behavior Assessment System (ABAS) 

Å Devereux Early Childhood Assessment (DECA ï 

Social Emotional) 

Å MacArthur-Bates Communicative Development 

Inventories (CDI) (8 to 37 months but can be used 

with older children with delays) 
 



Informal Assessments  
(Developed by the assessor, the program, etc.) 

ÅDevelopmental history 

ÅParent Interview/Report  

ÅReal time video conference observation of the child 

ÅVideos made by the parents (can request parent capture specific activities such a book-

reading, playing with toys, interacting with an adult. 

ÅMany video libraries of childrenôs behavior on the web to train observation skills.  Examples: 

Åhttps://www.desiredresults.us/practice-videos 

Åhttps://www.cde.state.co.us/resultsmatter/rmvideoseries 
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Putting it altogether: 
Informed clinical 

reasoning 

ÅIs a process team members use to gather 

information about a childôs developmental 

functioning in order to make a decision about the 

childôs eligibility for services. 

ÅTeam uses all of the information to portray an 

accurate picture of the childôs developmental 

status and determine the childôs eligibility. 

ÅThink about:  If policy will allow it and the 

assessment information is ambiguous, err on the 

side of finding the child eligible  

ÅCan re-assess child later 

Resources on Informed Clinical Reasoning 

https://ectacenter.org/decrp/type-pgpractitioner.asp 

https://ectacenter.org/decrp/type-checklists.asp 
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Helping families now -- and later 

ÅIf the family is not interested in 

pursuing an eligibility evaluations now  

ÅConsider asking if they would be 

willing to have a follow up contact later 

ÅTrack those who say ñyes,ò and get 

back to them later. 

 



New Resources for COS Process 

Åhttps://ectacenter.org/eco/pages/cos-

distance.asp 

 

ÅAbout COS but has lots of good 

information and resources about how to 

hold team meetings and work with 

families remotely 
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Find out more at ectacenter.org 
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